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INTRODUCTION 
 

Knowledge systems are undergoing a meaningful shift beyond service provision to shaping a new 
landscape of learning opportunities. The transition from conventional telecentres to knowledge 
centres should create “diverse, layered, interconnected open learning communities”. Ariyabandu 
(2009) described the transformation of conventional telecentres into more development-oriented 
knowledge networks for improving livelihoods and attaining sustainable development. Knowledge 
hubs are emerging as the intermediaries between telecentres and knowledge networks.  
 
The undoubted potential of open learning communities must be viewed in the light of the reality of 
gender-based inequalities. Schnuttgen (1997) identified some notions of open learning 
communities (OLCs) indicating shifts towards gender-aware learning systems with learning as 
relationship building. Revisiting the gender dimensions will enable practitioners to bridge the 
gender divide which superimposes itself additively on the existing ‘digital divide”. Kanwar (2007) 
emphasizes that the digital divide is also a gender divide as evident from the differential access to 
and use of ICTs. Hafkin & Taggert (2001) have highlighted the fact that most women in 
developing countries sink into the deepest part of the digital divide. Women are further removed 
from the information age than the men whose poverty they share. As Gurumurthy (2006) 
suggests, the fundamental issue in reaching poor women is creating a set of technology-
mediated services and products that allow women to be part of emerging opportunities. 
 
Although learning may enable mobility, new alignments and identifications, a contrasting reality 
suggests that women may not be able to fully exercise choice. Open learning communities cannot 
succeed unless they acknowledge and celebrate differences, seeking to create and construct 
pluralistic environments which promote and foster these differences (Jain 1997). Conceptual 
models which emphasize notions of co-evolution (learning and changing together) and 
partnership between open learning communities (OLCs) need to be developed and expanded. 
 
 
RECREATING AND RESHAPING SPACES AND RESOURCES FOR GENDER EQUALITY 
AND GENDER EQUITY 
 
Documented experiences of telecentres from Ghana, Mozambique, Lesotho, Uganda and South 
Africa (Latchem & Walker 2001) discuss limitations and constraints while illustrating their potential 
for distance learning applications. The Common Service Centres being set up across India are a 
major contribution to bridging the digital divide with the Government rolling out 83,569 centres in 
rural India (CSC-India 2010). The IGNOU community college experience lends itself to creation of 
a well-organized network of open learning communities already engaged in provision of ODL in 
India at the grassroots. 
 
Barriers encountered by women in accessing telecentres have been widely studied across Africa 
and Asia (Islam & Hasan 2009, UNCTAD 2007, CSDMS 2008, Gurumurthy 2006,Green & 
Trevor-Deutsch 2002, Hafkin & Taggart 2001).  
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Based on extensive research and experiences documented of the gender divide, a gender 
analysis framework can be developed. Some of the key questions which need to be asked, 
answered and addressed include: 
 

1. Who occupies, owns and controls the physical space, virtual space or mindspace? Can 
women explore, share and grow in a “safe”, non-threatening space? 

2. What are the text, sub-text and context? 
- How is knowledge discovered and meaning created? Are women consulted as 

repositories of knowledge? Is their indigenous knowledge valued? Are they 
involved in collating the knowledge and enabled to socially appropriate the 
process of meaning creation? Do men contribute to this process? 

- Is the knowledge freely shared and modified by individual women in groups? Are 
the women free to interact with men in public spaces or are the spaces “women-
only” and “outsider-proof”? 

- What are the implications of content construction? Does the content propagate 
gender stereotypes/ biases? Does it promote positive imagery and 
representation? 

- Do women have the freedom to search for creative alternatives, authenticity and 
voice? 

- Is the learning environment situated and pluralistic redefining context, texture and 
motivation? 

- Are there opportunities for learning together – building social relationships, 
negotiating differences, resolving conflicts? 

- Is the content open? Free or paid? Who owns it? Who uses it? Who 
disseminates it? Women, men or both? Alternatively, are these functions 
performed by NGOs or government agencies?  

- Are information intermediaries involved to translate and interpret content? Are 
they local women or adolescent girls? 

- Do women engage with knowledge building or are they merely recipients of 
information? 

- Which content is relevant for women or men or both women and men? Is content 
gender disaggregated according to need? 

- Is the learning relevant to regional/local/individual context? Are the applications, 
creation and repackaging of knowledge and information sensitive to local gender 
relations? Is it gender-neutral, gender-specific or gender-transformative? 

- Does the community use its embedded potential to challenge or alter existing 
norms and knowledge bases? 

- How can women themselves facilitate meaningful, gender-aware, inter-
generational, cross-cultural interactions within and across communities? 

- Are women trained to manage fluid open systems in perpetual flux? Can 
ÿhÿyÿpÿoÿoÿeÿcÿeÿtÿoÿ ÿfÿnÿwÿcÿmÿuÿiÿiÿsÿ ÿiÿkÿaÿdÿcÿnÿeÿtÿtÿeÿ?ÿWÿaÿ ÿrÿ 
ÿhÿ ÿeÿrÿiÿgÿtÿoÿsÿeÿpÿoÿeÿ?ÿAÿeÿtÿeÿeÿaÿcÿsÿiÿlÿ ÿoÿ ÿoÿeÿ?ÿWÿaÿ 
ÿsÿtÿeÿrÿcÿsÿ?ÿHÿwÿcÿnÿiÿdÿvÿdÿaÿ ÿnÿ ÿrÿuÿ-ÿeÿdÿcÿgÿiÿiÿeÿsÿcÿaÿ ÿaÿiÿaÿ 
ÿeÿeÿpÿnÿeÿ?ÿDÿ ÿoÿeÿ ÿoÿmÿaÿdÿsÿsÿaÿnÿsÿlÿ-ÿeÿpÿgÿoÿpÿ ÿnÿ ÿoÿeÿ’ÿ 
ÿrÿaÿiÿaÿiÿnÿ ÿoÿ 
ÿlÿnÿiÿgÿaÿdÿaÿtÿoÿ?ÿAÿeÿtÿeÿeÿoÿgÿnÿzÿtÿoÿsÿmÿbÿlÿzÿdÿtÿ 
ÿeÿoÿeÿcÿdÿfÿeÿ ÿeÿrÿiÿgÿcÿnÿrÿsÿ 

- Wÿaÿ ÿrÿ ÿhÿ ÿeÿrÿiÿgÿtÿoÿsÿeÿpÿoÿeÿ?ÿAÿeÿtÿeÿeÿaÿcÿsÿiÿlÿ ÿoÿ 
ÿoÿeÿ?ÿWÿaÿ ÿsÿtÿeÿrÿcÿsÿ?ÿHÿwÿcÿnÿiÿdÿvÿdÿaÿ ÿnÿ ÿrÿuÿ-
ÿeÿdÿcÿgÿiÿiÿeÿsÿcÿaÿ ÿaÿiÿaÿ ÿeÿeÿpÿnÿeÿ?ÿDÿ ÿoÿeÿ 
ÿoÿmÿaÿdÿsÿsÿaÿnÿsÿlÿ-ÿeÿpÿgÿoÿpÿ ÿnÿ ÿoÿeÿ’ÿ ÿrÿaÿiÿaÿiÿnÿ ÿoÿ 
ÿlÿnÿiÿgÿaÿdÿaÿtÿoÿ?ÿAÿeÿtÿeÿeÿoÿgÿnÿzÿtÿoÿsÿmÿbÿlÿzÿdÿtÿ 
ÿeÿoÿeÿcÿdÿfÿeÿ ÿeÿrÿiÿgÿcÿnÿrÿsÿ 

- Hÿwÿcÿnÿiÿdÿvÿdÿaÿ ÿnÿ ÿrÿuÿ-ÿeÿdÿcÿgÿiÿiÿeÿsÿcÿaÿ ÿaÿiÿaÿ 
ÿeÿeÿpÿnÿeÿ?ÿDÿ ÿoÿeÿ ÿoÿmÿaÿdÿsÿsÿaÿnÿsÿlÿ-ÿeÿpÿgÿoÿpÿ ÿnÿ ÿoÿeÿ’ÿ 
ÿrÿaÿiÿaÿiÿnÿ ÿoÿ 
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ÿlÿnÿiÿgÿaÿdÿaÿtÿoÿ?ÿAÿeÿtÿeÿeÿoÿgÿnÿzÿtÿoÿsÿmÿbÿlÿzÿdÿtÿ 
ÿeÿoÿeÿcÿdÿfÿeÿ ÿeÿrÿiÿgÿcÿnÿrÿsÿ 

- ÿoÿ ÿaÿ ÿhÿ ÿnÿoÿmÿlÿaÿdÿfÿrÿaÿ ÿnÿwÿeÿgÿ ÿnÿiÿoÿmÿnÿ ÿeÿlÿnÿeÿ 
ÿnÿlÿaÿnÿnÿ ÿeÿwÿrÿsÿ 

- ÿoÿ ÿaÿ ÿiÿtÿnÿeÿlÿaÿnÿnÿ ÿeÿuÿeÿ ÿsÿaÿ ÿnÿtÿuÿeÿtÿfÿrÿaÿdÿeÿsÿnÿ 
ÿeÿaÿiÿnÿhÿpÿ ÿnÿ ÿiÿkÿgÿsÿiÿ ÿaÿoÿrÿoÿ ÿoÿeÿ’ÿ ÿcÿiÿeÿpÿrÿiÿiÿaÿiÿnÿ 

ÿ 
 
ÿoÿaÿ ÿ ÿoÿlÿ ÿ2ÿ0ÿ)ÿhÿgÿlÿgÿtÿtÿeÿcÿaÿlÿnÿeÿoÿ ÿnÿoÿvÿnÿ ÿoÿrÿwÿmÿnÿiÿ ÿhÿ ÿsÿ 
ÿfÿIÿTÿ,ÿhÿlÿiÿgÿtÿeÿ ÿaÿtÿcÿpÿtÿ ÿnÿtÿlÿcÿnÿrÿsÿiÿ ÿnÿiÿ.ÿIÿtÿrÿeÿiÿrÿeÿ ÿaÿ ÿcÿ 
ÿsÿ“ÿaÿaÿyÿtÿ”ÿaÿdÿ“ÿaÿeÿeÿpÿrÿ”ÿ ÿnÿIÿdÿaÿ ÿoÿeÿ’ÿ ÿeÿfÿhÿlÿ ÿrÿuÿsÿhÿvÿ ÿeÿnÿiÿeÿtÿfÿeÿ 
ÿyÿRÿmÿnÿ&ÿCÿlÿeÿ(ÿ0ÿ2ÿ ÿsÿpÿeÿeÿrÿdÿvÿlÿaÿeÿlÿvÿlÿcÿlÿeÿtÿvÿsÿwÿiÿhÿcÿnÿaÿtÿaÿ 
ÿnÿeÿmÿdÿaÿiÿsÿ ÿdÿaÿtÿgÿsÿoÿ ÿHÿsÿiÿcÿuÿeÿgÿnÿeÿ-ÿeÿsÿtÿvÿtÿ,ÿpÿrÿiÿiÿaÿoÿyÿpÿoÿeÿsÿsÿ 
ÿoÿtÿeÿfÿcÿiÿeÿeÿsÿaÿdÿeÿgÿgÿmÿnÿsÿwÿtÿ ÿhÿ ÿrÿsÿrÿoÿsÿ ÿrÿiÿiÿgÿoÿ ÿHÿ ÿeÿrÿsÿnÿaÿiÿeÿ 
ÿoÿuÿeÿIÿTÿ ÿiÿhÿtÿaÿnÿnÿ ÿaÿeÿiÿlÿbÿiÿtÿaÿoÿnÿ ÿiÿrÿeÿtÿrÿrÿsÿ ÿaÿaÿeÿeÿtÿcÿuÿdÿbÿ ÿsÿfÿlÿ 
ÿoÿrÿrÿlÿsÿoÿ ÿhÿ ÿHÿ ÿeÿrÿsÿnÿaÿiÿeÿwÿrÿ 
ÿnÿiÿaÿeÿ:ÿiÿfÿrÿaÿiÿnÿsÿuÿcÿ;ÿgÿoÿpÿ’ÿaÿdÿiÿdÿvÿdÿaÿsÿ ÿiÿiÿoÿ 
ÿiÿhÿtÿeÿtÿlÿcÿnÿrÿ;ÿtÿaÿnÿrÿfÿrÿiÿfÿrÿaÿ ÿCÿ ÿeÿrÿtÿaÿnÿnÿ ÿiÿhÿnÿgÿoÿpÿ ÿnÿ 
ÿoÿtÿsÿgÿiÿiÿaÿtÿyÿfÿcÿlÿtÿtÿrÿfÿrÿdÿsÿaÿcÿ ÿnÿ ÿeÿfÿlÿaÿnÿnÿ ÿrÿgÿaÿmÿsÿfÿrÿtÿeÿSÿGÿoÿ ÿtÿ 
ÿnÿiÿiÿuÿlÿmÿmÿeÿsÿ 

ÿTÿeÿeÿiÿ ÿvÿdÿnÿeÿfÿoÿ ÿtÿeÿ ÿoÿnÿrÿeÿ ÿoÿsÿpÿoÿtÿtÿeÿrÿlÿ 
ÿfÿcÿmÿuÿiÿyÿiÿfÿmÿdÿaÿiÿsÿaÿ ÿhÿ ÿiÿkÿgÿ ÿeÿwÿeÿ ÿnÿiÿiÿuÿlÿ ÿnÿ ÿhÿ ÿnÿwÿeÿgÿ ÿnÿ ÿoÿtÿnÿ 
ÿvÿiÿaÿlÿ ÿhÿoÿgÿ ÿCÿsÿ(ÿNÿTÿDÿ2ÿ0ÿ)ÿ ÿcÿoÿlÿgÿrÿsÿfÿoÿ ÿhÿ ÿoÿaÿ ÿoÿmÿnÿtÿeÿ ÿhÿ 
ÿeÿeÿaÿlÿ ÿeÿrÿ ÿoÿpÿtÿrÿsÿiÿlÿ ÿaÿiÿlÿ ÿoÿlÿ ÿeÿtÿaÿnÿdÿtÿ ÿeÿvÿ 
ÿsÿiÿfÿmÿdÿaÿiÿsÿfÿrÿtÿeÿoÿdÿrÿwÿmÿnÿ 
Tÿeÿeÿiÿ ÿvÿdÿnÿeÿfÿoÿ ÿtÿeÿ ÿoÿnÿrÿeÿ ÿoÿsÿpÿoÿtÿtÿeÿrÿlÿ ÿfÿcÿmÿuÿiÿyÿiÿfÿmÿdÿaÿiÿsÿaÿ 
ÿhÿ ÿiÿkÿgÿ ÿeÿwÿeÿ ÿnÿiÿiÿuÿlÿ ÿnÿ ÿhÿ ÿnÿwÿeÿgÿ ÿnÿ ÿoÿtÿnÿ ÿvÿiÿaÿlÿ ÿhÿoÿgÿ 
ÿCÿsÿ(ÿNÿTÿDÿ2ÿ0ÿ)ÿ ÿcÿoÿlÿgÿrÿsÿfÿoÿ ÿhÿ ÿoÿaÿ ÿoÿmÿnÿtÿeÿ ÿhÿ ÿeÿeÿaÿlÿ ÿeÿrÿ 
ÿoÿpÿtÿrÿsÿiÿlÿ ÿaÿiÿlÿ ÿoÿlÿ ÿeÿtÿaÿnÿdÿtÿ ÿeÿvÿ ÿsÿiÿfÿmÿdÿaÿiÿsÿfÿrÿtÿeÿoÿdÿrÿwÿmÿnÿ 
ÿJÿrÿeÿ(ÿ0ÿ7ÿ ÿdÿoÿaÿeÿ ÿnÿaÿtÿvÿ ÿfÿoÿtÿtÿ ÿoÿsÿdÿrÿtÿeÿdÿsÿaÿaÿeÿnÿeÿsÿoÿ ÿoÿeÿ ÿnÿ ÿeÿ 
ÿnÿtÿeÿcÿmÿuÿiÿiÿsÿsÿrÿeÿ ÿyÿtÿlÿcÿnÿrÿsÿ ÿiÿfÿrÿnÿ ÿsÿrÿgÿoÿpÿ ÿaÿ ÿeÿdÿtÿ ÿeÿeÿoÿ ÿiÿfÿrÿnÿ 
ÿrÿiÿiÿgÿcÿrÿiÿuÿuÿ.ÿSÿeÿsÿgÿeÿtÿ ÿrÿvÿdÿnÿ ÿoÿeÿ-ÿpÿcÿfÿcÿoÿ ÿeÿdÿrÿaÿaÿeÿpÿoÿrÿmÿeÿ 
ÿuÿhÿaÿ ÿiÿeÿaÿyÿpÿoÿeÿtÿ,ÿIÿTÿtÿaÿnÿnÿ,ÿeÿcÿmÿeÿcÿ ÿnÿtÿaÿiÿeÿ ÿnÿ ÿoÿeÿ’ÿ 
ÿeÿlÿhÿiÿfÿrÿaÿiÿnÿpÿoÿeÿtÿ.ÿSÿeÿrÿpÿrÿsÿtÿaÿ ÿxÿeÿiÿnÿeÿ ÿrÿmÿtÿlÿcÿnÿrÿsÿaÿrÿsÿ ÿhÿ ÿoÿlÿ 
ÿuÿgÿsÿ ÿhÿtÿwÿmÿnÿaÿeÿmÿrÿ ÿoÿfÿrÿaÿlÿ ÿiÿhÿwÿmÿnÿtÿaÿnÿrÿ ÿnÿ ÿnÿsÿmÿ ÿaÿeÿ,ÿmÿrÿ 
ÿoÿfÿrÿaÿlÿ ÿnÿwÿmÿnÿoÿlÿ ÿrÿiÿiÿgÿeÿvÿrÿnÿeÿtÿ.ÿPÿlÿcÿ ÿpÿiÿnÿ 
ÿhÿuÿdÿeÿcÿuÿaÿeÿoÿnÿrÿhÿpÿaÿdÿmÿnÿgÿmÿnÿ ÿfÿtÿlÿcÿnÿrÿsÿbÿ ÿoÿeÿ ÿUÿEÿCÿPÿ2ÿ0ÿ)ÿ ÿeÿ 
ÿoÿeÿ ÿrÿ ÿrÿdÿcÿrÿ ÿfÿIÿ,ÿwÿeÿhÿrÿaÿ ÿnÿeÿnÿtÿcÿnÿeÿtÿpÿoÿiÿeÿsÿ ÿrÿgÿaÿmÿrÿ,ÿdÿsÿgÿeÿsÿ 
ÿnÿeÿtÿrÿ ÿrÿfÿxÿrÿ ÿfÿcÿmÿuÿeÿsÿ ÿnÿaÿdÿtÿoÿ,ÿwÿmÿnÿaÿeÿaÿsÿ ÿoÿsÿiÿuÿuÿlÿ ÿbÿeÿtÿfÿoÿ 
ÿeÿiÿiÿnÿmÿkÿnÿ ÿtÿuÿtÿrÿsÿiÿ ÿTÿiÿ ÿeÿeÿoÿiÿgÿcÿuÿtÿiÿsÿ 
Jÿrÿeÿ(ÿ0ÿ7ÿ ÿdÿoÿaÿeÿ ÿnÿaÿtÿvÿ ÿfÿoÿtÿtÿ ÿoÿsÿdÿrÿtÿeÿdÿsÿaÿaÿeÿnÿeÿsÿoÿ ÿoÿeÿ ÿnÿ ÿeÿ 
ÿnÿtÿeÿcÿmÿuÿiÿiÿsÿsÿrÿeÿ ÿyÿtÿlÿcÿnÿrÿsÿ ÿiÿfÿrÿnÿ ÿsÿrÿgÿoÿpÿ ÿaÿ ÿeÿdÿtÿ ÿeÿeÿoÿ ÿiÿfÿrÿnÿ 
ÿrÿiÿiÿgÿcÿrÿiÿuÿuÿ.ÿSÿeÿsÿgÿeÿtÿ ÿrÿvÿdÿnÿ ÿoÿeÿ-ÿpÿcÿfÿcÿoÿ ÿeÿdÿrÿaÿaÿeÿpÿoÿrÿmÿeÿ 
ÿuÿhÿaÿ ÿiÿeÿaÿyÿpÿoÿeÿtÿ,ÿIÿTÿtÿaÿnÿnÿ,ÿeÿcÿmÿeÿcÿ ÿnÿtÿaÿiÿeÿ ÿnÿ ÿoÿeÿ’ÿ 
ÿeÿlÿhÿiÿfÿrÿaÿiÿnÿpÿoÿeÿtÿ.ÿSÿeÿrÿpÿrÿsÿtÿaÿ ÿxÿeÿiÿnÿeÿ ÿrÿmÿtÿlÿcÿnÿrÿsÿaÿrÿsÿ ÿhÿ ÿoÿlÿ 
ÿuÿgÿsÿ ÿhÿtÿwÿmÿnÿaÿeÿmÿrÿ ÿoÿfÿrÿaÿlÿ ÿiÿhÿwÿmÿnÿtÿaÿnÿrÿ ÿnÿ ÿnÿsÿmÿ ÿaÿeÿ,ÿmÿrÿ 
ÿoÿfÿrÿaÿlÿ ÿnÿwÿmÿnÿoÿlÿ ÿrÿiÿiÿgÿeÿvÿrÿnÿeÿtÿ.ÿPÿlÿcÿ ÿpÿiÿnÿ 
ÿhÿuÿdÿeÿcÿuÿaÿeÿoÿnÿrÿhÿpÿaÿdÿmÿnÿgÿmÿnÿ ÿfÿtÿlÿcÿnÿrÿsÿbÿ ÿoÿeÿ ÿUÿEÿCÿPÿ2ÿ0ÿ)ÿ ÿeÿ 
ÿoÿeÿ ÿrÿ ÿrÿdÿcÿrÿ ÿfÿIÿ,ÿwÿeÿhÿrÿaÿ ÿnÿeÿnÿtÿcÿnÿeÿtÿpÿoÿiÿeÿsÿ ÿrÿgÿaÿmÿrÿ,ÿdÿsÿgÿeÿsÿ 
ÿnÿeÿtÿrÿ ÿrÿfÿxÿrÿ ÿfÿcÿmÿuÿeÿsÿ ÿnÿaÿdÿtÿoÿ,ÿwÿmÿnÿaÿeÿaÿsÿ ÿoÿsÿiÿuÿuÿlÿ ÿbÿeÿtÿfÿoÿ 
ÿeÿiÿiÿnÿmÿkÿnÿ ÿtÿuÿtÿrÿsÿiÿ ÿTÿiÿ ÿeÿeÿoÿiÿgÿcÿuÿtÿiÿsÿ 
ÿTÿeÿpÿtÿnÿiÿlÿoÿ ÿoÿeÿ ÿsÿiÿnÿvÿtÿrÿ ÿnÿtÿeÿSÿuÿhÿAÿiÿnÿcÿnÿeÿtÿhÿsÿbÿeÿ ÿxÿlÿrÿdÿbÿ 
ÿyÿaÿaÿ ÿ2ÿ0ÿ)ÿ ÿsÿeÿsÿeÿtÿaÿdÿrÿfÿeÿtÿoÿ ÿsÿrÿqÿiÿeÿ ÿnÿwÿiÿhÿsÿcÿoÿsÿwÿmÿnÿhÿvÿ ÿaÿ 
ÿcÿeÿsÿtÿ ÿnÿ ÿhÿcÿ ÿrÿ ÿlÿsÿdÿ ÿnÿmÿsÿ 
ÿlÿcÿsÿwÿmÿnÿsÿkÿoÿlÿdÿeÿaÿdÿcÿnÿrÿbÿtÿoÿsÿaÿeÿnÿtÿvÿlÿeÿ ÿrÿvÿlÿdÿtÿdÿ 
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ÿoÿeÿeÿ,ÿwÿmÿnÿcÿnÿaÿdÿhÿvÿ ÿlÿyÿdÿaÿ ÿmÿoÿtÿnÿ ÿoÿeÿiÿ ÿnÿoÿaÿiÿnÿsÿsÿeÿsÿ 
ÿsÿeÿiÿlÿyÿiÿsÿiÿuÿiÿnÿlÿiÿnÿvÿtÿoÿ.ÿ 
Tÿeÿpÿtÿnÿiÿlÿoÿ ÿoÿeÿ ÿsÿiÿnÿvÿtÿrÿ ÿnÿtÿeÿSÿuÿhÿAÿiÿnÿcÿnÿeÿtÿhÿsÿbÿeÿ ÿxÿlÿrÿdÿbÿ 
ÿyÿaÿaÿ ÿ2ÿ0ÿ)ÿ ÿsÿeÿsÿeÿtÿaÿdÿrÿfÿeÿtÿoÿ ÿsÿrÿqÿiÿeÿ ÿnÿwÿiÿhÿsÿcÿoÿsÿwÿmÿnÿhÿvÿ ÿaÿ 
ÿcÿeÿsÿtÿ ÿnÿ ÿhÿcÿ ÿrÿ ÿlÿsÿdÿ ÿnÿmÿsÿ 
ÿlÿcÿsÿwÿmÿnÿsÿkÿoÿlÿdÿeÿaÿdÿcÿnÿrÿbÿtÿoÿsÿaÿeÿnÿtÿvÿlÿeÿ ÿrÿvÿlÿdÿtÿdÿ 
ÿoÿeÿeÿ,ÿwÿmÿnÿcÿnÿaÿdÿhÿvÿ ÿlÿyÿdÿaÿ ÿmÿoÿtÿnÿ ÿoÿeÿiÿ ÿnÿoÿaÿiÿnÿsÿsÿeÿsÿ 
ÿsÿeÿiÿlÿyÿiÿsÿiÿuÿiÿnÿlÿiÿnÿvÿtÿoÿ.ÿ 
 
ÿGÿNÿEÿ ÿEÿAÿIÿNÿ ÿNÿ ÿHÿ ÿIÿEÿOÿGÿLÿAÿNÿNÿ ÿMÿEÿAÿIÿEÿ 
GÿNÿEÿ ÿEÿAÿIÿNÿ ÿNÿ ÿHÿ ÿIÿEÿOÿGÿLÿAÿNÿNÿ ÿMÿEÿAÿIÿEÿ 
 
ÿpÿnÿlÿaÿnÿnÿ ÿoÿmÿnÿtÿeÿ ÿhÿuÿdÿpÿoÿoÿeÿbÿtÿ ÿrÿuÿ ÿnÿ 
ÿnÿiÿiÿuÿlÿlÿaÿnÿnÿ;ÿcÿnÿtÿuÿtÿiÿdÿvÿdÿaÿ ÿnÿ ÿhÿrÿdÿvÿsÿoÿsÿ ÿhÿ ÿiÿ ÿfÿlÿfÿlÿnÿ ÿeÿrÿiÿgÿiÿ 
ÿoÿcÿeÿtÿ ÿoÿiÿlÿlÿaÿnÿnÿ ÿaÿiÿaÿ ÿyÿiÿtÿrÿiÿkÿnÿ ÿoÿiÿlÿcÿpÿtÿlÿ ÿnÿoÿmÿlÿlÿfÿlÿnÿ 
ÿeÿrÿiÿgÿaÿdÿtÿeÿiÿeÿ ÿfÿqÿaÿiÿyÿlÿaÿnÿnÿ ÿoÿvÿrÿaÿiÿnÿ ÿBÿlÿsÿbÿaÿaÿiÿnÿ&ÿDÿnÿeÿ 
ÿ0ÿ0ÿ.ÿRÿgÿrÿ ÿ2ÿ0ÿ)ÿcÿmÿeÿtÿdÿoÿ ÿhÿ ÿaÿsÿnÿeÿ ÿfÿgÿnÿeÿ ÿnÿtÿeÿdÿsÿoÿrÿeÿoÿ 
ÿiÿeÿoÿgÿlÿaÿnÿnÿ.ÿWÿmÿnÿlÿaÿnÿrÿ ÿaÿ ÿeÿeÿiÿ ÿrÿmÿ“ÿhÿrÿdÿtÿaÿeÿtÿrÿeÿ”ÿoÿ ÿeÿrÿiÿgÿ 
ÿvÿiÿiÿgÿ“ÿtÿmÿzÿtÿoÿ”ÿoÿ ÿeÿrÿiÿgÿoÿpÿrÿuÿiÿiÿsÿ ÿ 
 
ÿeÿdÿrÿcÿnÿcÿeÿtÿzÿtÿoÿ ÿaÿeÿ ÿnÿiÿfÿrÿeÿ ÿeÿdÿrÿaÿaÿyÿiÿ ÿsÿpÿrÿiÿuÿaÿlÿ ÿnÿeÿeÿtÿnÿ 
ÿnÿtÿeÿcÿnÿeÿtÿoÿ ÿpÿnÿlÿaÿnÿnÿ ÿoÿmÿnÿtÿeÿ.ÿTÿiÿ ÿrÿcÿsÿ ÿaÿ ÿoÿtÿrÿdÿvÿlÿpÿeÿtÿoÿ ÿoÿlÿ 
ÿoÿrÿvÿaÿ ÿeÿdÿrÿsÿeÿiÿiÿ ÿeÿrÿiÿgÿpÿoÿeÿsÿsÿ ÿnÿwÿeÿgÿ ÿnÿ ÿeÿrÿiÿgÿsÿsÿeÿsÿiÿ ÿ 
ÿeÿrÿiÿgÿcÿmÿuÿiÿyÿ(ÿcÿnÿtÿgÿnÿ1ÿ9ÿ)ÿ ÿrÿgÿaÿmÿsÿfÿcÿsÿnÿ ÿxÿlÿsÿvÿlÿ ÿnÿwÿmÿnÿwÿtÿ 
ÿiÿtÿeÿiÿtÿrÿcÿiÿnÿwÿtÿ ÿeÿ ÿeÿeÿrÿlÿtÿvÿlÿ ÿoÿmÿnÿ ÿnÿoÿvÿnÿ ÿoÿhÿwÿmÿnÿaÿdÿmÿnÿiÿ 
ÿeÿlÿcÿiÿgÿoÿ ÿxÿsÿiÿgÿgÿnÿeÿ ÿeÿaÿiÿnÿ ÿsÿiÿhÿrÿnÿ ÿnÿbÿiÿdÿnÿ ÿeÿdÿrÿeÿuÿlÿtÿ ÿnÿoÿeÿ 
ÿeÿrÿiÿgÿcÿmÿuÿiÿiÿsÿ ÿuÿhÿiÿtÿrÿcÿiÿnÿ ÿaÿ ÿeÿpÿtÿ ÿeÿoÿsÿrÿcÿ ÿnÿ ÿeÿeÿiÿeÿgÿnÿeÿ 
ÿeÿaÿiÿnÿ.ÿOÿ ÿhÿ ÿtÿeÿ ÿaÿdÿ ÿxÿeÿiÿnÿeÿ ÿnÿsÿvÿrÿlÿdÿvÿlÿpÿnÿ ÿoÿnÿrÿeÿ 
ÿdÿoÿaÿeÿsÿnÿiÿiÿiÿyÿtÿ ÿuÿtÿrÿlÿcÿnÿtÿaÿnÿsÿoÿeÿaÿiÿgÿtÿ ÿiÿiÿ ÿnÿeÿaÿtÿoÿ ÿfÿwÿmÿnÿwÿtÿ 
ÿeÿ ÿnÿpÿbÿiÿ ÿpÿcÿsÿ(ÿaÿaÿiÿeÿ ÿlÿ2ÿ0ÿ,ÿCÿDÿSÿ2ÿ0ÿ,ÿGÿrÿmÿrÿhÿ ÿ0ÿ6ÿ 
ÿWÿiÿeÿoÿeÿ ÿnÿ ÿiÿtÿnÿeÿlÿaÿnÿnÿ ÿOÿLÿ ÿsÿhÿiÿeÿ ÿsÿaÿhÿrÿiÿgÿrÿoÿ 
ÿeÿdÿrÿeÿuÿlÿtÿ,ÿrÿaÿiÿiÿsÿmÿyÿbÿ ÿuÿtÿ ÿiÿfÿrÿnÿ ÿMÿaÿaÿ2ÿ0ÿ)ÿ ÿnÿeÿpÿsÿtÿoÿ 
ÿfÿtÿeÿgÿnÿeÿeÿ ÿaÿeÿoÿ ÿhÿ ÿeÿrÿeÿ ÿoÿuÿaÿiÿnÿwÿuÿdÿbÿ ÿeÿdÿdÿ ÿnÿoÿaÿiÿnÿiÿ ÿhÿ ÿeÿ 
ÿoÿsÿfÿiÿiÿnÿlÿ ÿnÿeÿrÿgÿtÿ,ÿaÿtÿcÿlÿtÿ ÿnÿ ÿnÿlÿzÿ ÿhÿ ÿeÿdÿrÿcÿnÿtÿuÿtÿoÿ ÿnÿwÿiÿhÿOÿLÿiÿ 
ÿeÿiÿeÿeÿ.ÿWÿiÿeÿtÿeÿaÿsÿmÿtÿoÿ ÿsÿtÿaÿ ÿoÿeÿ ÿnÿ ÿiÿlÿ ÿrÿ ÿiÿaÿvÿnÿaÿeÿ,ÿtÿiÿ ÿaÿ ÿoÿ 
ÿeÿuÿiÿeÿsÿlÿyÿtÿuÿ.ÿNÿvÿrÿhÿlÿsÿ,ÿiÿ ÿuÿtÿbÿ ÿmÿhÿsÿzÿdÿtÿaÿ ÿnÿeÿaÿhÿeÿeÿeÿtÿoÿ 
ÿoÿsÿsÿoÿlÿ ÿoÿ ÿeÿeÿuÿtÿdÿwÿtÿ ÿhÿ ÿaÿgÿnÿlÿzÿtÿoÿ ÿfÿwÿmÿnÿaÿdÿgÿrÿsÿdÿeÿtÿ ÿaÿrÿaÿcÿaÿ 
ÿtÿuÿtÿrÿsÿaÿdÿiÿsÿiÿuÿiÿnÿ.ÿ 
Wÿiÿeÿoÿeÿ ÿnÿ ÿiÿtÿnÿeÿlÿaÿnÿnÿ ÿOÿLÿ ÿsÿhÿiÿeÿ ÿsÿaÿhÿrÿiÿgÿrÿoÿ 
ÿeÿdÿrÿeÿuÿlÿtÿ,ÿrÿaÿiÿiÿsÿmÿyÿbÿ ÿuÿtÿ ÿiÿfÿrÿnÿ ÿMÿaÿaÿ2ÿ0ÿ)ÿ ÿnÿeÿpÿsÿtÿoÿ 
ÿfÿtÿeÿgÿnÿeÿeÿ ÿaÿeÿoÿ ÿhÿ ÿeÿrÿeÿ ÿoÿuÿaÿiÿnÿwÿuÿdÿbÿ ÿeÿdÿdÿ ÿnÿoÿaÿiÿnÿiÿ ÿhÿ ÿeÿ 
ÿoÿsÿfÿiÿiÿnÿlÿ ÿnÿeÿrÿgÿtÿ,ÿaÿtÿcÿlÿtÿ ÿnÿ ÿnÿlÿzÿ ÿhÿ ÿeÿdÿrÿcÿnÿtÿuÿtÿoÿ ÿnÿwÿiÿhÿOÿLÿiÿ 
ÿeÿiÿeÿeÿ.ÿWÿiÿeÿtÿeÿaÿsÿmÿtÿoÿ ÿsÿtÿaÿ ÿoÿeÿ ÿnÿ ÿiÿlÿ ÿrÿ ÿiÿaÿvÿnÿaÿeÿ,ÿtÿiÿ ÿaÿ ÿoÿ 
ÿeÿuÿiÿeÿsÿlÿyÿtÿuÿ.ÿNÿvÿrÿhÿlÿsÿ,ÿiÿ ÿuÿtÿbÿ ÿmÿhÿsÿzÿdÿtÿaÿ ÿnÿeÿaÿhÿeÿeÿeÿtÿoÿ 
ÿoÿsÿsÿoÿlÿ ÿoÿ ÿeÿeÿuÿtÿdÿwÿtÿ ÿhÿ ÿaÿgÿnÿlÿzÿtÿoÿ ÿfÿwÿmÿnÿaÿdÿgÿrÿsÿdÿeÿtÿ ÿaÿrÿaÿcÿaÿ 
ÿtÿuÿtÿrÿsÿaÿdÿiÿsÿiÿuÿiÿnÿ.ÿ 
 
ÿoÿeÿoÿ ÿhÿ ÿeÿ ÿuÿsÿiÿnÿ ÿoÿbÿ ÿdÿrÿsÿeÿ ÿnÿoÿeÿcÿmÿnÿ ÿhÿ ÿmÿaÿtÿoÿ 
ÿeÿdÿrÿrÿlÿtÿoÿsÿnÿgÿtÿvÿlÿ ÿkÿwÿdÿtÿ ÿhÿ ÿiÿaÿvÿnÿaÿeÿoÿ ÿoÿeÿ ÿnÿ ÿiÿlÿ ÿnÿlÿdÿ:ÿ 
 

1. ÿrÿ ÿhÿrÿ ÿrÿaÿ ÿfÿkÿoÿlÿdÿeÿdÿmÿnÿtÿaÿiÿgÿgÿnÿeÿ 
ÿiÿfÿrÿnÿiÿtÿoÿ?ÿAÿeÿtÿeÿeÿaÿeÿsÿoÿ ÿnÿwÿeÿgÿ ÿrÿdÿtÿoÿaÿlÿ ÿeÿdÿbÿ ÿoÿeÿ ÿnÿ 
ÿoÿiÿlÿyÿrÿcÿgÿiÿeÿ ÿsÿ“ÿoÿeÿ’ÿ ÿoÿaÿnÿ?ÿSÿmÿlÿrÿyÿ ÿoÿmÿnÿdÿmÿnÿtÿ ÿeÿtÿiÿ ÿrÿaÿ 
ÿfÿkÿoÿlÿdÿeÿ 

2. ÿnÿeÿeÿgÿnÿ ÿnÿwÿeÿgÿ ÿcÿnÿmÿeÿ,ÿwÿaÿ ÿsÿtÿeÿgÿnÿeÿ ÿaÿeÿ ÿiÿiÿiÿnÿoÿ ÿaÿoÿrÿiÿ 
ÿnÿwÿeÿgÿ ÿrÿaÿiÿnÿ ÿsÿ ÿnÿ ÿiÿsÿmÿnÿtÿoÿ?ÿIÿ ÿhÿrÿ ÿnÿeÿiÿeÿtÿbÿaÿ 



 5 

ÿiÿhÿwÿmÿnÿoÿcÿpÿiÿgÿeÿdÿuÿeÿ,ÿlÿwÿrÿsÿiÿlÿdÿsÿeÿtÿuÿ 
ÿfÿtÿsÿsÿaÿdÿmÿnÿdÿmÿnÿtÿnÿ ÿwÿeÿsÿiÿ ÿnÿ ÿrÿdÿcÿiÿnÿ 

3. ÿrÿ ÿaÿtÿcÿpÿtÿrÿ ÿeÿhÿdÿ ÿsÿdÿtÿ ÿnÿlÿdÿ ÿoÿeÿ ÿnÿdÿsÿgÿiÿgÿaÿdÿdÿvÿlÿpÿnÿ ÿoÿtÿnÿ 
ÿnÿ ÿeÿrÿiÿgÿeÿpÿcÿaÿlÿ ÿoÿuÿiÿgÿoÿ ÿoÿeÿ’ÿ ÿiÿeÿiÿoÿdÿ?ÿHÿwÿiÿ ÿhÿ ÿhÿiÿeÿoÿ 
ÿeÿhÿdÿ ÿnÿlÿeÿcÿdÿbÿ ÿeÿdÿrÿrÿlÿtÿoÿsÿ 

4. ÿsÿtÿeÿiÿsÿrÿcÿiÿnÿlÿdÿsÿgÿ ÿfÿdÿsÿaÿcÿ ÿeÿrÿiÿgÿiÿpÿtÿ ÿeÿdÿrÿsÿnÿiÿiÿeÿ 
ÿeÿdÿrÿaÿpÿoÿrÿaÿeÿaÿdÿgÿnÿeÿ-ÿiÿaÿgÿeÿaÿeÿ?ÿIÿ ÿnÿeÿfÿrÿ ÿaÿeÿtÿ ÿsÿeÿtÿiÿ 
ÿiÿfÿrÿnÿ ÿrÿoÿiÿiÿsÿaÿcÿrÿeÿ ÿyÿwÿmÿnÿaÿdÿmÿnÿdÿpÿnÿiÿgÿoÿ ÿaÿyÿnÿ ÿeÿdÿ ÿoÿ 
ÿiÿeÿiÿoÿdÿaÿdÿiÿpÿoÿeÿ ÿuÿlÿtÿ ÿfÿlÿfÿ?ÿWÿoÿmÿkÿsÿtÿeÿeÿfÿrÿ ÿoÿfÿcÿoÿ ÿoÿeÿ’ÿ 
ÿnÿiÿeÿoÿsÿkÿoÿlÿdÿeÿaÿdÿtÿeÿrÿcÿnÿeÿnÿ,ÿiÿtÿrÿsÿsÿaÿdÿrÿgÿtÿ ÿnÿoÿpÿoÿuÿtÿoÿ ÿnÿ 
ÿiÿsÿmÿnÿtÿoÿ ÿfÿcÿnÿeÿtÿ ÿoÿmÿnÿcÿnÿrÿbÿtÿ?ÿWÿoÿcÿeÿtÿsÿ ÿwÿsÿaÿdÿuÿeÿ 
ÿhÿnÿeÿsÿoÿ ÿoÿmÿnÿcÿtÿoÿ ÿoÿ ÿwÿrÿnÿsÿ ÿeÿeÿaÿiÿnÿaÿdÿdÿsÿeÿiÿaÿiÿnÿ 

5. Iÿ ÿnÿeÿfÿrÿ ÿaÿeÿtÿ ÿsÿeÿtÿiÿ ÿiÿfÿrÿnÿ ÿrÿoÿiÿiÿsÿaÿcÿrÿeÿ 
ÿyÿwÿmÿnÿaÿdÿmÿnÿdÿpÿnÿiÿgÿoÿ ÿaÿyÿnÿ ÿeÿdÿ ÿoÿ ÿiÿeÿiÿoÿdÿaÿdÿiÿpÿoÿeÿ ÿuÿlÿtÿ 
ÿfÿlÿfÿ?ÿWÿoÿmÿkÿsÿtÿeÿeÿfÿrÿ ÿoÿfÿcÿoÿ ÿoÿeÿ’ÿ 
ÿnÿiÿeÿoÿsÿkÿoÿlÿdÿeÿaÿdÿtÿeÿrÿcÿnÿeÿnÿ,ÿiÿtÿrÿsÿsÿaÿdÿrÿgÿtÿ ÿnÿoÿpÿoÿuÿtÿoÿ ÿnÿ 
ÿiÿsÿmÿnÿtÿoÿ ÿfÿcÿnÿeÿtÿ ÿoÿmÿnÿcÿnÿrÿbÿtÿ?ÿWÿoÿcÿeÿtÿsÿ ÿwÿsÿaÿdÿuÿeÿ 
ÿhÿnÿeÿsÿoÿ ÿoÿmÿnÿcÿtÿoÿ ÿoÿ ÿwÿrÿnÿsÿ ÿeÿeÿaÿiÿnÿaÿdÿdÿsÿeÿiÿaÿiÿnÿ 

6. Wÿoÿmÿkÿsÿtÿeÿeÿfÿrÿ ÿoÿfÿcÿoÿ ÿoÿeÿ’ÿ 
ÿnÿiÿeÿoÿsÿkÿoÿlÿdÿeÿaÿdÿtÿeÿrÿcÿnÿeÿnÿ,ÿiÿtÿrÿsÿsÿaÿdÿrÿgÿtÿ ÿnÿoÿpÿoÿuÿtÿoÿ ÿnÿ 
ÿiÿsÿmÿnÿtÿoÿ ÿfÿcÿnÿeÿtÿ ÿoÿmÿnÿcÿnÿrÿbÿtÿ?ÿWÿoÿcÿeÿtÿsÿ ÿwÿsÿaÿdÿuÿeÿ 
ÿhÿnÿeÿsÿoÿ ÿoÿmÿnÿcÿtÿoÿ ÿoÿ ÿwÿrÿnÿsÿ ÿeÿeÿaÿiÿnÿaÿdÿdÿsÿeÿiÿaÿiÿnÿ 

7. Wÿoÿcÿeÿtÿsÿ ÿwÿsÿaÿdÿuÿeÿ ÿhÿnÿeÿsÿoÿ ÿoÿmÿnÿcÿtÿoÿ ÿoÿ ÿwÿrÿnÿsÿ 
ÿeÿeÿaÿiÿnÿaÿdÿdÿsÿeÿiÿaÿiÿnÿ 

8. ÿvÿnÿiÿ ÿhÿ ÿaÿeÿoÿ ÿpÿnÿeÿuÿaÿiÿnÿlÿrÿsÿuÿcÿsÿ ÿeÿsÿbÿeÿlÿaÿnÿnÿ 
ÿbÿeÿtÿ,ÿwÿkÿsÿaÿdÿoÿhÿrÿoÿlÿnÿ ÿeÿoÿrÿeÿ,ÿwÿaÿ ÿrÿpÿrÿiÿnÿoÿ ÿoÿeÿ ÿrÿ ÿwÿrÿ 
ÿfÿtÿeÿ ÿnÿ ÿaÿeÿtÿeÿrÿqÿiÿiÿeÿbÿsÿcÿsÿiÿlÿ ÿoÿuÿeÿtÿeÿ?ÿIÿ ÿhÿrÿ ÿ 
ÿeÿdÿrÿdÿfÿeÿeÿtÿaÿ ÿnÿaÿcÿsÿ ÿnÿ ÿoÿtÿoÿ;ÿiÿ ÿhÿ ÿoÿeÿ ÿfÿcÿoÿcÿ?ÿ 

9. Iÿ ÿhÿrÿ ÿ ÿeÿdÿrÿdÿfÿeÿeÿtÿaÿ ÿnÿaÿcÿsÿ ÿnÿ ÿoÿtÿoÿ;ÿiÿ ÿhÿ ÿoÿeÿ ÿfÿcÿoÿcÿ?ÿ 
 
ÿTÿeÿpÿiÿaÿyÿaÿeÿ ÿrÿuÿdÿwÿiÿhÿgÿnÿeÿ ÿeÿaÿiÿnÿ ÿeÿdÿtÿ ÿeÿeÿaÿiÿeÿ ÿnÿlÿdÿ:ÿ 
Tÿeÿpÿiÿaÿyÿaÿeÿ ÿrÿuÿdÿwÿiÿhÿgÿnÿeÿ ÿeÿaÿiÿnÿ ÿeÿdÿtÿ ÿeÿeÿaÿiÿeÿ ÿnÿlÿdÿ:ÿ 
 

1. ÿoÿtÿnÿ ÿaÿcÿsÿiÿlÿ ÿaÿgÿaÿeÿ ÿoÿaÿ ÿeÿeÿaÿcÿ;ÿiÿdÿgÿnÿuÿ ÿnÿwÿeÿgÿ;ÿpÿoÿuÿtÿoÿ 
ÿnÿ ÿiÿsÿmÿnÿtÿoÿ;ÿgÿnÿeÿ ÿiÿaÿgÿeÿaÿeÿ ÿeÿdÿ;ÿrÿpÿcÿaÿiÿgÿ ÿuÿmÿnÿiÿgÿ 
ÿoÿuÿeÿtÿnÿ ÿnÿ ÿtÿrÿnÿ,ÿsÿaÿiÿgÿiÿfÿrÿaÿiÿnÿaÿdÿkÿoÿlÿdÿeÿbÿ ÿnÿ ÿoÿ ÿoÿeÿ)ÿ 

2. ÿiÿeÿaÿaÿlÿbÿlÿtÿ ÿdÿeÿ ÿiÿeÿfÿmÿnÿ ÿfÿwÿmÿnÿrÿsÿlÿ ÿrÿmÿiÿeÿuÿtÿbÿeÿgÿnÿeÿ 
ÿeÿaÿiÿnÿ?ÿ;ÿCÿsÿ ÿnÿ ÿbÿlÿtÿ ÿoÿpÿyÿ 

3. Cÿsÿ ÿnÿ ÿbÿlÿtÿ ÿoÿpÿyÿ 
4. ÿrÿaÿiÿnÿoÿ ÿsÿfÿ”ÿsÿaÿeÿ ÿoÿtÿiÿuÿiÿgÿtÿ ÿoÿfÿdÿnÿeÿbÿiÿdÿnÿ;ÿPÿoÿiÿiÿnÿoÿ ÿrÿiÿiÿgÿ 

ÿeÿoÿrÿeÿsÿpÿoÿtÿaÿdÿsÿiÿlÿuÿgÿaÿaÿiÿnÿ 
5. Pÿoÿiÿiÿnÿoÿ ÿrÿiÿiÿgÿ ÿeÿoÿrÿeÿsÿpÿoÿtÿaÿdÿsÿiÿlÿuÿgÿaÿaÿiÿnÿ 
6. ÿcÿlÿ ÿnÿ ÿtÿlÿtÿ ÿfÿoÿeÿaÿiÿnÿ;ÿOÿnÿrÿhÿpÿaÿdÿmÿnÿgÿmÿnÿ 

ÿfÿkÿoÿlÿdÿeÿaÿdÿiÿfÿrÿaÿiÿnÿcÿnÿrÿsÿ 
7. Oÿnÿrÿhÿpÿaÿdÿmÿnÿgÿmÿnÿ ÿfÿkÿoÿlÿdÿeÿaÿdÿiÿfÿrÿaÿiÿnÿcÿnÿrÿsÿ 
8. ÿrÿvÿsÿoÿ ÿfÿcÿiÿdÿeÿdÿrÿyÿcÿrÿ ÿuÿpÿrÿ;ÿAÿaÿlÿbÿlÿtÿ ÿfÿtÿcÿnÿlÿgÿ 

ÿaÿdÿaÿeÿaÿdÿiÿfÿaÿtÿuÿtÿrÿ.ÿ 
9. Aÿaÿlÿbÿlÿtÿ ÿfÿtÿcÿnÿlÿgÿ ÿaÿdÿaÿeÿaÿdÿiÿfÿaÿtÿuÿtÿrÿ.ÿ 
 

ÿTÿlÿcÿnÿrÿsÿoÿfÿrÿaÿnÿtÿrÿlÿpÿaÿfÿrÿ ÿoÿ ÿrÿmÿtÿnÿ ÿpÿnÿlÿaÿnÿnÿ 
ÿoÿmÿnÿtÿeÿ.ÿTÿeÿtÿaÿsÿoÿmÿtÿoÿ ÿfÿeÿiÿtÿnÿ ÿCÿ ÿcÿeÿsÿpÿiÿtÿ ÿnÿsÿlÿcÿeÿ ÿoÿnÿrÿeÿ 
ÿrÿuÿdÿtÿeÿwÿrÿdÿiÿtÿ ÿnÿwÿeÿgÿ ÿuÿsÿoÿ ÿlÿbÿlÿkÿoÿlÿdÿeÿnÿtÿoÿkÿ ÿaÿ ÿeÿoÿeÿtÿeÿfÿcÿsÿoÿ 
ÿeÿeÿtÿUÿ ÿrÿjÿcÿsÿiÿ ÿfÿiÿaÿ ÿnÿrÿaÿeÿ ÿnÿaÿeÿeÿtÿoÿ ÿaÿgÿtÿbÿnÿfÿcÿaÿiÿsÿeÿpÿcÿaÿlÿ ÿoÿeÿ 
ÿsÿeÿvÿsÿgÿdÿiÿ ÿhÿsÿ ÿnÿwÿeÿgÿ ÿeÿwÿrÿsÿ ÿhÿsÿiÿvÿlÿeÿeÿtÿwÿuÿdÿsÿrÿeÿtÿ ÿeÿlÿyÿrÿlÿvÿnÿ 
ÿnÿwÿeÿgÿ ÿeÿtÿiÿiÿgÿtÿ ÿeÿ ÿrÿaÿ ÿfÿsÿsÿaÿnÿbÿeÿdÿvÿlÿpÿeÿtÿsÿcÿ 
ÿsÿeÿpÿoÿmÿnÿ,ÿeÿuÿaÿiÿnÿ ÿeÿdÿrÿaÿdÿhÿaÿtÿ.ÿ 
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Tÿlÿcÿnÿrÿsÿoÿfÿrÿaÿnÿtÿrÿlÿpÿaÿfÿrÿ ÿoÿ ÿrÿmÿtÿnÿ ÿpÿnÿlÿaÿnÿnÿ 
ÿoÿmÿnÿtÿeÿ.ÿTÿeÿtÿaÿsÿoÿmÿtÿoÿ ÿfÿeÿiÿtÿnÿ ÿCÿ ÿcÿeÿsÿpÿiÿtÿ ÿnÿsÿlÿcÿeÿ ÿoÿnÿrÿeÿ 
ÿrÿuÿdÿtÿeÿwÿrÿdÿiÿtÿ ÿnÿwÿeÿgÿ ÿuÿsÿoÿ ÿlÿbÿlÿkÿoÿlÿdÿeÿnÿtÿoÿkÿ ÿaÿ ÿeÿoÿeÿtÿeÿfÿcÿsÿoÿ 
ÿeÿeÿtÿUÿ ÿrÿjÿcÿsÿiÿ ÿfÿiÿaÿ ÿnÿrÿaÿeÿ ÿnÿaÿeÿeÿtÿoÿ ÿaÿgÿtÿbÿnÿfÿcÿaÿiÿsÿeÿpÿcÿaÿlÿ ÿoÿeÿ 
ÿsÿeÿvÿsÿgÿdÿiÿ ÿhÿsÿ ÿnÿwÿeÿgÿ ÿeÿwÿrÿsÿ ÿhÿsÿiÿvÿlÿeÿeÿtÿwÿuÿdÿsÿrÿeÿtÿ ÿeÿlÿyÿrÿlÿvÿnÿ 
ÿnÿwÿeÿgÿ ÿeÿtÿiÿiÿgÿtÿ ÿeÿ ÿrÿaÿ ÿfÿsÿsÿaÿnÿbÿeÿdÿvÿlÿpÿeÿtÿsÿcÿ 
ÿsÿeÿpÿoÿmÿnÿ,ÿeÿuÿaÿiÿnÿ ÿeÿdÿrÿaÿdÿhÿaÿtÿ.ÿ 
 
ÿrÿwÿnÿ ÿnÿtÿeÿWÿmÿnÿsÿNÿtÿeÿpÿrÿeÿcÿsÿiÿ ÿoÿtÿ ÿfÿiÿaÿ ÿoÿmÿsÿ(ÿ0ÿ4ÿ ÿaÿ ÿuÿgested a 
framework of gender analysis of telecentre evaluation methodology focusing on national policy 
and planning; selection of telecentre sites; ownership of telecentres; training of managers; 
services offered by telecentres; women as information creators and users/ non-users of 
telecentres. Analysts seek to explore ways to empower women through appropriate use of ICTs. 
Holmes suggests that if women are to be truly empowered, the process of practical, personal 
empowerment should ideally run parallel with a supported process of personal exploration 
(through access to appropriate equipment and materials, a supportive environment and relevant 
training. 

 
Key issues of concern include constructing learning systems sensitive to women learners and 
their needs, style, pace, culture, interests and aspirations; constructing and managing learning 
systems linked to identifying and realizing women’s  development and empowerment priorities; 
shaping learning systems comprised of dynamically inter-connected diverse learning communities 
sharing information, culture and experience in women-owned repositories; creating learning 
systems engaged in gender-sensitive organization of learning. Technology applications empower 
women through efficient and effective access to previously intangible information (Nath 2001). 
Beardon (2006) documented pilot projects in Burundi, India and Uganda and suggested the need 
to constantly engage the human communication dimensions of ICTs especially for marginalized 
groups including women. Aji et al (2010) noted the central focus of capacity building of women to 
make choices in the social, political and economic spheres. Their constructs of empowerment 
theory include interpersonal, interactional and behavioural components.  
 
Gigler (2004) and Grunfeld (2007) applied Amartya Sen’s capability approach to determine 
whether ICT can play a role for empowerment of marginalized groups. While no direct and causal 
relationship could be established between ICTs and empowerment, a dynamic, multi-dimensional 
interrelationship between technology and the social context was revealed. A more proactive 
approach to gender mainstreaming within ICT policy would ensure equal and non-discriminatory 
access to ICT infrastructure and connectivity. This is an essential initiative to empower girls and 
women to participate in ICT use and application. 
 
CONCLUSION 
 
Drawing from the African and Asian experience, the paper suggests frameworks for promoting 
development of open learning communities which promote gender equity and gender equality. 
There is ample evidence to suggest that telecentres can be ugraded into knowledge centres 
providing appropriate content generated, collated, used and disseminated by women. Such 
centres would have a key role to play in provision of open and distance learning, thus ushering a 
technology-mediated network of open learning communities. Reflection is needed on ownership 
of knowledge and creation of gender-disaggregated content within the context of local gender 
relations. Though technology can be an instrument of change, implications of open learning 
communities forming through face-to-face interaction and occupying our mindscapes should be 
emphasized as well in promoting gender equity and equality.  
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